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the  learning  and  teaching  of  both  content  and 
language. CLIL  launched  in 1994  in conjunction with 
the European Commission  and was  based  on  the 
observation  that  mobility  across  Europe  would 
necessitate  a  much  higher  proficiency  level  in 
particular designated  languages. Marsh （2012） states 
that  the motivation  behind  it was  based  on  the 
bilingual initiatives established in Canada and the aim 










Definition and roots of CLIL 
Graddol （2006） suggests that people are  learning 
languages  not  just  to  be  bilingual  but  also  to  do 
something with the  language. Ball （2016） writes that 
English has become a vehicle for global communication 
and  that  the  practical  use  of  speaking  different 
languages along with  the cognitive and pragmatic 









group  work,  collaboration,  problem  solving  and 
questioning  help  students  learn  the  process  of 




classroom  setting  that  engages  the  learner  in  an 
environment  with  clear  content  and  linguistic 
objectives.
【研究ノート】
An Introduction to the Theory and Application of 





　　　　CLIL within Japan is still within its infancy and while it is slowly being incorporated into the curriculum 
of some universities it is still very much a newcomer to the language teaching methodology table. This paper aims 
to serve as an introduction to those not familiar with CLIL and give an overview of current CLIL practice and how 
it has been received by both students and teachers.
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of  the class whether  it be a chemistry  lesson or a 
course on  intercultural communication. The teacher 
or  the  institution  that  the  teacher works  at may 
decide the content of  the class, but the actual CLIL 
methodology  is  very  flexible. There  are  no  fixed 
methods nor does CLIL stipulate any. The only thing 











centered which  helps  promote  active  learning,  a 
current buzzword within English  teaching  in Japan. 
The teacher decides  the kind of communication the 
students will be  involved  in and  in what shape,  for 
example ,   as   in   group  work ,   pa ir   work  and 
presentations.  In addition,  the class  syllabus should 




the class  is  taught  in. This relates to the concept of 
scaffolding which stems from the  intermediate stage 
of  learning  development  that Vygotsky’s （1978） 
describes as ‘the zone of Proximal Development’ 
（ZPD）. The metaphor describes how  learners are 
helped  to  achieve  things  they  are  not  ready  to 
accomplish by  themselves. Like real  scaffolding  the 
process  is temporary and provides the platform from 
which  learners  can  construct  the  next  level  of 
knowledge and understanding.
CLIL  involves  learning  to  use  language 
appropriately  whilst  using  language  to  learn 
effectively. There are three kinds of  language states 




1 ．Language of learning: This is the learning of key 
words and phrases to understand the content of the 
lesson.
2 ．Language for learning:  This  concerns  the 
language students will need to execute classroom 
activities.
3 ．Language through learning: This allows room for 
Figure 1. The four C’s of CLIL
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thinking  skills （LOTS）. According  to  the  theory 
students  practicing  LOTS  learn  to  remember, 
understand and apply the new knowledge they have 








of  knowledge  but  also  about  helping  students  to 
construct  their  own  understanding  and  to  be 
academically challenged within  the CLIL classroom. 
From a  theoretical perspective CLIL borrows  from 
some  of  the  aspects  of Vygotsky’s （1978）  socio-
cultural theory.
The benefits of CLIL can be seen to stem from 
the  principles  and  practices  of  the  4 C’s and  are 
outlined in table 1 below.
The Practice of CLIL in Japan





directed towards success  in examinations. This  is  in 
contrast  to  acquiring  a  language  or  using  it  for 
communicative purposes in order to enhance cognitive 
skills  such  as  critical  thinking.  These  are  the 







（MEXT） now requires  all  elementary  schools  to 
introduce compulsory English  lessons  for pupils  in 
their fifth and sixth year. These classes （a total of 35 
in the academic year） however will not be  formally 
graded and  the aim of  this  earlier  introduction of 
English, they say, is to train children to communicate 
with  others  actively  and  encourage  them  to 
communicate  with  Engl ish  speaking  people 



















1 ．Develop  an  understanding  of  languages  and 
cultures through varying experiences.







the  teacher  and  students  are  only  using English 
within  the classroom. Yamano （2013） suggests  that 
these new MEXT objectives as outlined above can tie 
in  very neatly with  the  framework  that  seeks  to 
articulate CLIL practices as defined by the 4 C’s. In 
addition,  Ikeda （2013b） writes that CLIL can play a 
role  in positively  influencing the current situation  in 
Japan,  as  it  has  done  in Europe, with  respect  to 
language learning, and education in general. 
There  now  exists  a  group  of  scholars  and 
educators  within  Japan  who  are  promoting  a 
discussion of CLIL as a successful  language teaching 














teachers  themselves  are  unaware  of  CLIL  as  a 
teaching methodology. The majority of CLIL based 
courses  in Japan could perhaps be divided  into  two 
groups,  a  language  embedded  approach  and  an 











as  illustrated  in  their syllabi. My own CLIL course, 
where Karate and  Japanese culture  is  taught  to a 
combined  class  of  foreign  exchange  students  and 
advanced Japanese learners of English, is a reflection 
of this.  It has two course aims that aim to  fulfill  the 











taught  in the medium of a  foreign  language such as 














the  framework of  teaching subjects. The  instructors 





this. The first  is  that English  is  the  lingua  franca of 
academia;  the  second  is  that CLIL  is  seen  as  an 
innovative  teaching methodology. The  third  is  that 
education conducted through the medium of English 
is considered prestigious in that it can give numerous 
advantages  for  both  job  prospects  and  further 
educational opportunities. 
In  Japan  the  falling birthrate  is  resulting  in a 
population of fewer students for universities to recruit 




example  of   this  where  students  from  IPLA 
（International Program of Liberal Arts） can  take 
classes  in English. As  the classes are conducted  in 
English enrolling  into these courses does not require 
any  form  of  Japanese  language  ability.  For  the 
majority of IPLA students, English is usually not the 
student’s first language but they all have a very high 
proficiency  in  it.  It could be argued  then,  that  in a 
broad sense, the Global learning center could be doing 
CLIL  in  its hard  form although the classes are not 
packaged  as  such.  In  other words,  these  classes 
conducted  in  the medium of English  focus  on  the 
subject  content  rather  than  the  language  of 
instruction. Brown （2015） mentions  that  Japanese 
government  figures  suggest  that  approximately  a 
third of all university courses offer classes that may 
be  considered CLIL. The  popularity  of  CLIL  he 
suggests  is  that  teachers  and  administrators 
understand  the  benefits  of  it  and  can  adopt  the 
approach based on  its premise of an effective dual 








more  traditional  based  courses.  In  the Turkish 
context, Bozdogan & Karlidag （2013）  looked at  the 
perspectives of students who take a chemistry class 





















classes,  that  all  students were  positively  inclined 
towards  learning English  through CLIL and  that  it 
was an effective way  for  the students  to  learn  the 
language through topics that motivated them.
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MacGregor （2016） interviewed 13 teachers who 
worked at universities  in  Japan and who  identified 
themselves as practitioners of CLIL. She examined 
the  teacher’s  opinions  concerning  the  CLIL 
methodology,  their  definitions  of  it  and  their 













found  that all  of  the  teachers understood  the dual 
focus of the approach on both  language and content. 
In addition, they all had a grasp on the characteristics 












are needed  to support and educate  teachers of  the 
benefits and practical applications of CLIL. This could 
lead  to  a  greater  understanding  and  institutional 
recognition of  the approach which may see  it enter 




Europe than  it  is a mere baby  in Japan. This would 
suggest  that CLIL  is  in  its  infancy. However,  as 
outlined  in  this  introductory  paper,  CLIL  is  a 











approach and how  it  can be  implemented  through 
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